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Abstract

In order to maximise learning opportunities for students, SALCs often encourage students not only to
use services and facilities to develop their autonomous learning skills and improve their foreign language
proficiency, but also to get involved in the running of the centre. This paper describes the evolution of the
student workshop program at English Café at Otemon (E-CO), Otemon Gakuin University’s self-access
learning centre (SALC). These workshops allow students to develop presentation and teaching skills, and
provide them with opportunities to share their cultures and experiences. In addition, the students who
deliver these workshops often act as near peer role models (Murphey, 1998), inspiring others to study or to

get more involved in E-CO activities and pursue language learning activities.
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Introduction

Self-access learning centres (SALCs) in Japan tend to have a strong focus on social and peer learning
(Thornton, Taylor, Tweed, & Yamashita, 2021). Promoting student involvement in and a sense of
ownership over a SALC can help build a community of practice (Lave & Wenger, 1991) within a SALC.
This in turn creates a friendly, supportive atmosphere that makes student users want to come more often,
and helps them sustain motivation for learning. One way to promote this student involvement is through a
student staff system. The SALC at Otemon Gakuin University, English Café at Otemon (E-CO), has had
an active group of student volunteers since its inception in 2013, and conversation facilitators since 2016
(Thornton, 2023). Datwani-Choy (2016) has shown that having active student staff attracts more users to a
SALC, and that has certainly been the experience at E-CO.

Contributing to a SALC by become a member of staff can have many benefits for the staff themselves,

as well as the wider SALC community. Previous research into staff experiences has shown that by
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becoming staff, students gain a sense of belonging (Acufia Gonzalez, Avila Pardo, & Holmes Lewendon,
2015), and can increase their own motivation to learn and contribute to the community (Heigham, 2011).
They can also develop autonomy, becoming more proactive and engaged in the community (Kanduboda,
2020, Watkins, 2021, Yamaguchi, 2011), and develop transferable skills which will make them more
employable post-graduation (Kanduboda, 2020).

However, not all student users are willing or able to devote the amount of time necessary to become
regular volunteers, which requires several hours of commitment each week. One way to involve more
students, on a more limited basis, is for students to run one-off workshops on topics in which they are
interested, or have some specific skill or knowledge.

While E-CO has hosted student-run workshops since it’s very first year, in recent years this has
developed into a more structured programme. This paper will describe the aims of the programme and how
it has evolved since the early days. It details the current structure and gives examples of recent workshop
content. It then highlights some of the benefits of the programme, through the findings of a small survey

with some of the student presenters.

Aims of the Workshop Programme

There were several reasons to include student-run workshops at E-CO. Firstly, in terms of student
development, they give students chances to develop presentation, teaching and communication skills,
outside the classroom. The programme also encourages students who may not be interested in a full-time
staff position at E-CO to get involved on a more limited basis. This kind of participation can also increase
their sense of ownership of E-CO and help them feel like more central members of the community. In turn
this can increase their motivation to learn and contribute further. These workshops encourage peer
learning, in line with the university’s aim to promote = N & V>, # X A\ [teaching each other, learning
together]. They also provide E-CO users with role-models, as students who take part in the workshops can
be impressed and inspired by the facilitators. Being close in age and experience to those who attend the
sessions, these near-peer role models can have a powerful influence (Murphey, 1998). In addition, many
workshops, especially those run by international students, can provide a more multilingual focus, offering a
counterbalance to the English dominance of most of E-CO services. They also help these international

students to feel that their cultures are appreciated and more visible on campus.

Evolution of the Workshop Program
Student workshops have taken place at E-CO since the early years of its operation, but, in those years,
they tended to be arranged in a rather ad-hoc fashion, when students passionate about sharing their
knowledge and experience expressed an interest in running their own sessions. These workshops can

generally be assigned to one of the following categories:
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1) Learning Workshops—Otemon students share their experiences learning English
2) Culture Workshops—overseas students introduce aspects of their home cultures, or Otemon

students share their experiences overseas

All students who expressed an interest were asked to write a simple workshop proposal and met with
the E-CO program director before their workshops. If students desired, rehearsals also took place. All
workshops were conducted on a voluntary basis.

The first student workshop was conducted in January 2014, at the end of E-CO’s first year, by an
international student from China who wanted to share his knowledge of online language learning apps with
other E-CO users. Workshop topics that followed in those early years included: Learn about Cantonese
Culture and Language, Effective Vocabulary Learning, and 4 %#%5k%7: L "C TOEIC 800 ;i % & 5 filiidik

[How to get 800 on TOEIC without studying abroad] (see Figure 1). These were all run by home or
international students studying full-time at Otemon, and were conducted in a combination of English and

Japanese.

Figure 1: Two students giving a TOEIC workshop in 2017

Exchange student workshops
Between Spring 2017 and 2019, regular Indian culture workshops were run by the visiting Indian
exchange students, who were often educated to a high level in Indian music and dance cultures. Their
workshops included hands-on traditional dance and musical demonstrations and were attended not only by
E-CO users but also students studying Indian language and culture as part of their seminar classes (see

Figure 2 for an example of a poster of these workshops, and Figure 3 for photos from the workshops).
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These were followed by workshops by other exchange students from Germany (Figure 4), Finland, the
USA, the UK, and Australia. The workshop programme was paused with the advent of the Covid-19

pandemic in 2020, but was able to be restarted, in its current form, in 2021.

Indian Workshops
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Figure 2: A poster to promote Indian culture workshops

Figure 3: Students and staff practicing dances and drumming in Indian workshops
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Structure of the Current Student Workshop Programme

Since 2021, moves have been made to systematize the student workshop programme. Workshops generally
last for 45 minutes and are paid under the university’s Student Job (SJ) system. Reservations are not
required, and students can choose to conduct their workshops in English or Japanese. All workshop
facilitators follow the same steps to prepare and conduct their workshops:

1) Proposal & initial meeting

2) Promotion

3) Rehearsal

4) Workshop

5) Reflection

The following section details these steps.

Step 1: Proposal

Students fill in a simple proposal form with a title and short description of their workshop. They then
meet with the E-CO Program Director to flesh out these initial ideas and get advice on how to present the
information in an interactive and engaging way. Only then do they start to make the slideshow and lesson

plan for their workshop.

Step 2: Promotion

Students are given the option of designing their own poster for the session. If they choose to do so, E-
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CO staff give feedback on their poster content until it is of publication standard, and then it is shared
through E-CO’s usual promotion channels—social media accounts, and university services such as the
digital signage boards on campus and Campus Square announcements. Students are also asked to do their
own promotion for their workshop by informing friends and using their own social media accounts.
Through this step, students can learn how to create engaging posters with clear information. Figure 5

shows examples of posters from student workshops in 2022 and 2023.

Step 3: Rehearsal

Once students have put together a draft of their slides, they conduct a rehearsal with the E-CO Program
Director. This can take the form of just going through the slides together, or a complete rehearsal using the
display screen and speaking as if there were participants in the room. The E-CO Program Director then
gives some feedback and asks questions to encourage student reflection on the current content. At this
stage, issues regularly discussed include time management, activity structure, and slide design. Students

then revise their content and resubmit their slides to the E-CO Program Director.

Step 4: Workshop

On the day of the workshop, student presenters are responsible for setting up the room and announcing
the workshop, then conducting it within the advertised time. These are designed to be small group sessions
so the atmosphere is usually friendly and informal, helping to calm the nerves of the student presenters. E-

CO staff are available to check attendance and give technical support if necessary.

Step 5: Reflection

After the workshop, students do a short oral reflection with the E-CO Program Director. If they have
chosen to give the workshop more than once, for example on another campus, or a similar session in the
future, they can identify areas for improvement at this stage. This step helps to consolidate what students

have learned from the experience.
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Figure 5: Posters for student-run workshops

ShabeChina (L »X>F v+ 1 F)

The above format is now in place for one-time workshops. E-CO also has a regular monthly session,
ShabeChina, (run by students with a Chinese background who want to share this part of their culture with
their peers). Figure 6 shows a student-made poster for their workshop. It has run since Spring 2022, led by
the same students, and has become a regular E-CO event. For their first sessions, these students also got
teacher feedback on their content before the actual workshop, but as they have grown in skills and
confidence, and their sessions follow a pre-arranged structure, rehearsal time with teacher feedback and

advice is now only given when students request it.
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Figure 6: Poster promoting the ShabeChina session

Peer Learning Circle

In addition to culture or experience-based workshops, in 2022 E-CO also had a student-run peer
learning circle, called E-CO Learning % 7 4% (Figure 7). This was run by an E-CO student staff member
based on Ai campus. His idea was to encourage the habit of language study by developing a support group
to help students keep motivation and share their study ideas and experiences. This session ran between
June and December 2022. It attracted mainly psychology-major students who were studying for graduate
school exams and needed to practice English reading skills. The students met once a week in E-CO, but
also used a habit formation app called &+ A & % 41 (Minchalle) to sustain motivation over the summer
break. Overall, a core group of 5 students joined this session from Spring to Fall in 2022, with several

others joining occasionally.

— 111 —



Supporting Student-run Workshops in a Self-Access Learning Centre

Figure 7: Poster for the peer learning circle

Student Voices—Feedback from Presenters

In May 2023, a short survey was conducted to find out more about the experiences of the student
presenters. 4 presenters gave their opinions about hosting a workshop. Questions included the reason for
wanting to do the workshop, their preparation and rehearsal process, their feeling about the actual
workshop, skills they have gained and advice they would give to others interested in giving workshops.
The responses cited below are given in the language originally used by the respondent, with translations
added by the author where necessary.

The responses showed that students with international roots really appreciated the opportunity to share
their culture:

E-CO % L THEERML T, BF7-560 LR EEEZIRZ 72 H 5 T, [Through E-CO I
want to experience cultural exchange and share our culture and language]

AL % JR 8 72\ [1 want to spread our culture]

The most commonly cited skills gained were presentation skills, mentioned by all students.

The responses also revealed a social benefit to the workshops. One student was inspired to lead their
own workshop after seeing other students do one: “When I saw L % ~X 5 F % £ 5, I thought it will be
interesting to do a workshop of UK”, and another commented how they were happy to see how people
make friends through their regular workshops : A AR TEEHTELZH T =27 v a v TIZEML,
FrLWEERH LWHIERE 217 TH 59 2 & TY ., [Everyone is smiling and seems happy to take part
and they can make new friends and get knowledge].

The rehearsal time was appreciated by the presenters, two of whom commented that it helped to check
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the time management of their session : FEEP D5 KM T — 27 ¥ a v TOHMA T A, B HREZ <
A L= RN T & \ZEEDYY) F L7z, [It helped the workshop run smoothly on the day as we were able
to check the flow and how long it took]. The importance of the rehearsal and other preparation time was
also mentioned in the advice to other workshop facilitators : J /N—H)Uid & THRFE | | HEICHE L
T T 774 ET7 42 ANBEZTETE oL %) F 3, [Rehearsal is really important!
Concerning the content, it’s more fun if you include some activities], along with the importance of time
management and the importance of being well prepared. Overall, the survey responses revealed that the

students found giving the workshops to be an overwhelmingly positive experience.

Conclusion

Student staff and facilitators will always have a core role in sustaining E-CO’s learning community.
Potential E-CO users may not only be interested in English and those cultures closely associated with
English, but also other languages and cultures. Having workshop facilitators is an effective way to
encourage more students to contribute to E-CO while at the same time providing a more international and
multilingual programme to Otemon students. Each semester Otemon welcomes a diverse group of students
to study at the university, so E-CO hopes to help these students share their experiences and contribute to
the wider Otemon community through the workshop programme. We hope to continue to be able to offer
a wide variety of student workshops, and to support the presenters to improve their own skills, in the

coming semesters.
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