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e Project work

e Story telling

e Talk for writing

e Games and activities

e Adapting course books
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1 10:00-11:30 Introduction to TEYL & Storytelling
2 11:45-13:15 Games and Activities Workshop

3 14:00-15:30 Introduction to Talk for Writing

4 15:30-16:00 Q&A
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The Four Skills
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Some Facts

English most prominent means of global
communication

.

300million ESL speakers

Official language for EU, UN, International
Olympic, Aerial and Maritime comm.

85% international organizations use English as
working language

Learving 1 tearn Englih s learming e

Undorsans Eress oot

“The Primary English Guide" J. Brewster, G. Ellis. D. Girard 1992 Penguin

TEYL

« Listening

« Speaking

* Reading

« Writing
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Listening

YRA=27
“Good listeners often speak more exactly

and more creatively than poor listeners: FFEE] % L$6i§£ [_,J:ﬂ':o

they have more words at their command.”
H I 2 D SR ED |

James A. Smith (1975)
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Listening

« Ideal physical conditions : H:ﬁg :CS-’( Hy D %DTI/ \ﬁ%iﬁn %

« Speak in animated and interesting manner . iﬁfﬁ‘ﬁ'\’ %ﬁf:—t}: 6 :’_ CE

at a speed they can follow
« Encourage anticipation * yll/b‘ 7‘:?%@] %‘f é ')d‘ }Z)
« Encourage group or whole class answers
« Replay activity for pupils to check themselves

« Give praise!
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Speaking )
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Songs, chants, and poems
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* Games and pairwork activities
« Oral report and discussions

« Offer praise - regardless of accuracy!
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« Meet language proficiency and interest . I//\“/I/ & %L:/_\j@“@_‘f

« Stimulate interest beforehand
S

« Elicit and input key vocabulary * HI %) 2 T IH% %:‘F# 7‘:“@“ }‘:)

« Skimming and Scanning . Eggﬁ-m %f«f& > 5 2_ 5

« Encourage guesswork from context and illustrations ~ N N o
N . CAXIVT c AFX =Y

« Passive reading for comprehension

« Reading aloud for pronunciation (plays,poems etc) * jCH)TE k /r ? A }‘ ZP E fiﬁn% %%{E”

« Fall in love with books! Y =7
* %Sﬁ)h ~ H AL

N
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« Introduce alphabet (games, puzzles etc) . 7/1/7 7/\\\\) ]\ %?5’2

« Simple words and phrases

. 55 =h
« Short paragraphs about themselves or something familiar FEﬁ E‘ fcﬁ Ao H
(family, hobbies etc)
. %l N ° N S LY
« End of unit exercises after maximum exposure to j& 72 ]\ = > 7 T éEELl/ \EX {%’
structures and vocabulary
. A= %3%35_—5'— =g Vg2l
« Sensitivity when correcting *‘%j& =] % % ﬁ_‘ A "C’f =]
. . . N = N =2
Encourage correction of their own work . FEﬁ 15 1/ \ 0) EIT ki E =1 (;/"lé <

« Decorate and display!
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New and highly dynamic field

Necessary to be open to new ideas

Four skills to be taught separately

Good luck and enjoy!
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Storytelling

Children love Stories!

| Storytelling and story making

you cant write a story unless you
can tell a story-
3 story uniess You have

L)

You can't tell
heard a storY-

Reflection

Think about.....
» What is important for the storyteller...

* What is important for the listener...
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Techniques

Begin with short sessions

Young children sit on floor around you
Read slowly and clearly

Point to illustrations

Invite participation

Use gestures, mime and facial
expressions to help with meaning

.

.

Techniques (cont)

Vary speed, tone and volume of voice
Pause for dramatic effect

Disguise your voice for different characters
Make sound effects where possible

Ask questions to involve children

Repeat, expand, reformulate

Repetition is good!

.

Pre-storytelling Activities

Capture their attention — use realia and pictures

Link with their past experiences-
brainstorm

Pre-teach new vocabulary
Ask children to predict what might happen
Give students a purpose for listening

(as well as for pure enjoyment!)
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During storytelling

* Questions and answers
« Group retelling

« Create your own ending — then finish the
story

Post - storytelling activities

» Drama — act out the story

« Story boarding (like a comic) and story
mapping

« Project work — create a wall display

Reflection

« Did the story engage the children’s curiosity/
interest/ attention?

« Did the children participate actively?

« Did the children respond with creative ideas?
« Did the children work well together?

« Did the children enjoy the story?

* Why? Why not?
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%% : The Enormous Turnip

AT7A4 K1

Resources
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Hines, M. (2005). Story theater. English Teaching Forum, 43(1), 24-29.
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Joan Kang Shin Umvelslty of Maryland, Baltimore County
Jjshin2@umbc.edu 4

Thei Enorimous
aannip

Story retold by Bev Evans
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Once upon a time
there was an old man
who planted some

turnip seeds.

He watered them
and cared for them
and soon the seeds

began to grow.

I

As the seeds grew
into plants the old man
kept looking after
them.

He weeded and
watered his turnip
patch every day until
his wife called him in
for his supper.

And then something
happened.

B

The old man woke up
one morhning to find
that one of his
turnips had grown
much more than the
others

The turnip was not
Jjust a big turnip.

It wasn't even a very
big turnip.
It was, in fact, quite...

enormous! .,
N9
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https://www.education.gov.uk/publications/eOrderingDownload/DCSF-00467-2008.pdf
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Songs, Chants and Poems

Uses???

* Repetition of new language

« Changes pace of lesson

« Practises four skills

< Reinforces the rhythm of language

« Creates relaxed and enjoyable atmosphere
« Can extend, begin or end a current topic

* Whole class activity

« Effective memory aid

.

.

Choosing Songs and Rhymes

Suitable for age group
Reflect learner’s interests
Correct level of difficulty

Easy melody
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Activities

« Singing

* Miming

* Role-play

« Gap-filling

« Writing songs
« Topic work

* Missing words
« Pronunciation practice
« Artand Craft
« Story-telling
« Group singing

Children love singing!

Above all, have fun with songs and
rhymes in your classroom — they make
such a difference to your day!

EFET VT 4T 4
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TALK FOR WRITING

2?77?77

AT7A4F 2
« TFW is a way of supporting the
improvement of children’s writing

+ It develops their ability to ‘read as writers’
and ‘write as readers’

* Itis a developmental exploration through
‘Talk’, of the thinking and creative
processes involved in being a writer
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The teaching sequence for writing

Familiarisation with text/genre

Collecting ideas and oral rehearsal

Teacher demonstration

Teacher writing

Guided writing

Independent writing

Key Strategies

Book-talk

.

Writer —talk

Story-telling and story-making

Word and language games

.

Role-play and drama

Book-talk

Eliciting response
— ‘Tell me what you thought about..
— ‘Have you seen anything like this before?

Extending response
— ‘Tell me more about...’
— ‘Why did you think that?

Encouraging critique
— ‘Do you agree?
~ Did anyone have a different to that story?’
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Writer-talk

* Reading as a writer
— Understanding what response the writer wishes from the reader
and how he/she does this
+ Writing as a reader

— Understanding what response you, as a writer, want from the
reader and how he/she does this through planning, creating and
improving one's own writing

Story-telling and story-making

.

Learning and repeating oral stories

Building the confidence to develop them through
telling

Extending this development into writing

Creating ‘new’ stories orally as a preparation
and rehearsal/practice for writing

.

3 steps to story-telling

« Imitation: straight retelling of
learned stories

* Innovation: developing, extending
and changing elements of a story

* Invention: creating a ‘new’ story
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Benefits of Storytelling and making

« Builds useful store of vocabulary for later
use

« Builds confidence to create original stories

« Working towards greater independence
through group, paired and finally
individually

Word language and games

+ Stimulate and develop vocabulary
Word associatons’

+ Warm up the imagination to more creative thinking
Grossing he river’ ‘Box of Stars'

+ Orally develop a character
Tell me about.

Orally develop a setting

Painting a picure’

Role-play and drama

« Can promote high quality thinking,
discussion and written work

- ‘hot seating’
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* www.education.gov.uk

« ‘Talk for Writing’ by Pie Corbett

Talk for Writing OfFIIZ W TIXEGRII R E o 2B L, 42 T4 o EOFERF % R
H5Z L Lo Tz, YouTube E®D “Pie Corbett telling the Little Red Hen Story” % i C.
FEO/NFRHENTEBIEAIN TV DIERTFEZFAT,

%5 3 SRV T Talk for Writing LIAMZ B0 T 7 7 4 €7 4 2B Y EIF, Games
and Activities [FEE, & N FEEA 1T H R LR Lo, BRICSEER 21T,
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The International Department at
Yamanashi Prefectural University has
been offering the opportunity for their
students to attend the University of York
since 2002 for four-week intensive
communication courses in English. As a
result of our long standing relationship
with Professor Takano, I was recently
invited to come to YPU to lead a series of
seminars and workshops on the topic of
TEYL - Teaching English to Young
Learners. This course was organised as a
response to the recent government
demand in Japan for elementary teachers
to teach English, by organising some
sessions to assist practising teachers in
their approach to classroom activities and
the rationale of TEYL. Furthermore, the

English department will be offering a one

A Report on TEYL Seminar Jan/Feb 2013
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Christine Stone

Language Training Consultant
University of York

day seminar/workshop in July for
elementary teachers, and this visit was
also an opportunity to work directly with
the YPU professors who will be involved

in this new area of educational training.

Our first session was an introduction to
TEYL for the department professors, to
give them a general overview and to
enable them to gain an understanding of
what to expect in the forthcoming
workshops. Several aspects of the styles
skills’

addressed and discussed, with particular

of teaching the ‘four were

emphasis on the differences in
approaches between the typically western
approach of pro-active listening and

speaking, compared with the more

traditional Japanese focus on the more



passive reading and writing skills.

The course then continued over two days,
each day with three sessions which were
repeated for the different attendees. The
first session introduced the principles of
TEYL,

workshop where the

followed by a storytelling

teachers were

required to participate in related
activities with the aid of the YPU English

professors, who were present throughout.

In the second session, we looked at
‘Games and Activities’, and how this
method of teaching and learning could be
used efficiently and effectively in the
classroom. Individual, pair work, group
and whole class activities were viewed,
discussed and practised — much to the
enjoyment of the attendees and the
professors! We finished with an open
discussion where the teachers shared
their own, very useful ideas with each

other.

The final

introduction to the

session began with an
recent UK
Government initiative, called ‘Talk for
Writing’, commissioned due to the
underperformance of boys in Primary
Schools in their writing skills. It’s still a
relatively new approach in the UK, but
has already been seeing a rise in the
levels of writing achieved by boys
between six and eleven. It’s the

developmental exploration through ‘talk’,

of the thinking and creative processes
involved in being a writer that we call
‘Talk for Writing’. It is now being used for
the teaching of English as a Foreign
Language, as it can help children lay
down memories in a different way to
speaking, and this approach not only
allows the children to speak for longer in
one go, but also to prepare the way for
real written work later in their learning

lives.

In the last part of the final session, we
looked at the use of ‘Songs, Poems and
Chants’ in the classroom — the fact that
they can practise all four skills, repeat
new language, reinforce the rhythm of
the language and work as a very effective
memory aid. It’s often a whole class
activity, it changes the dynamic in the

classroom and they are fun!

All the above sessions were attended,
observed and assisted by the English
Department Professors, who not only
monitored and supported the attendees,
but participated with enthusiasm in all
the activities, for which I greatly thank
them.

To end the course, a final session was
held with the YPU English Department
Professors, to enable them to give
feedback and to have a brainstorming
session about the upcoming one day

seminar in dJuly and possible future



programmes. It was felt that the course
was very well received; the attendees
were very positive in their feedback and
appreciated all the input and support,
saying that they would be able to use
some of the activities at the very next

opportunity.

I'd like to thank Professor Takano and all
the YPU staff who made me feel so
welcome, and I look forward to a
continuing relationship with Yamanashi

Prefectural University.
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English for Elementary School Teachers

Children learn through visual, auditory
and kinesthetic stimulus. Studies have
shown that of the three

stimulus 1is

stimuli,
kinesthetic the greatest
contributor to children's learning. This is
why play, and motivation through
movement, is so important for children's
education. So, how do we combine
auditory, visual and kinesthetic stimuli to
provide a meaningful and purposeful
English
elementary school children? This was the
Christine Stone's (CS)
seminars for elementary school teachers

their English

learning experience for

subject of
seeking to enhance
teaching skills.

Listening, Speaking, Reading and
Writing are the four language skills. For
introducing a foreign language to
elementary school students, there was
general agreement among the Yamanashi
Prefectural University (YPU) staff that
listening and speaking are of primary
importance. To this I would further
suggest that since learning to write
romaji (romanized Japanese script) with
the Roman alphabet is part of the
elementary school curriculum, it offers a

meaningful and purposeful opportunity

for synergistically introducing English

Peter Mountford
Lecturer, YPU

reading and writing in an elementary

and low-key manner.

The 45 minutes per week allocated to
teaching English to fifth and sixth grade
elementary school students in the
Japanese elementary school curriculum
is extremely limiting. At best, this
appears to offer three 15-minute sessions
a week. In language learning, exposure to
the language being learnt is one of the
key factors behind learners' achievement.
So, elementary school teachers need to
think of ways to maximize English

exposure in these precious few minutes.

For English listening, CS spoke about the

latest educational developments
regarding storytelling. She emphasized
the importance of a quiet room with no
distractions, speaking at a speed that
students can follow, and speaking in an
animated fashion. She also emphasized
gaining  students' attention  and
motivating them through encouraging
anticipation by giving children a chance
to participate in the story - e.g. "and what
did the cat do?" - and the importance of

giving praise.

CS also provided a list of internet



material sources for teaching English to
(EYL). She was

concerned that the material would be

younger learners
unsuitable for fifth and sixth graders in
Japan, as teaching EYL in other
countries begins at younger ages (6 to 8).
However, rather than the content and
type of available teaching materials,
probably a bigger hurdle to overcome in
English

begun in

Japan, 1s that traditionally,

language teaching has
junior-high schools, leaving elementary
school teachers unprepared and lacking
in confidence to teach English. Should
YPU decide to continue providing a
training forum for elementary school
teachers, this is one issue deserving of
attention.

For speaking CS spoke about the
advantages of learning through rhythm
and rhyme. Rhythm and rhyme can be
maximum effect by

three

leveraged to
employing all of the wvisual,

auditory and kinesthetic teaching
approaches. CS also engaged us in games
and pair-work to demonstrate their
effectiveness as teaching aids, and

moreover to enable us to directly
experience their motivational -effects.
Once again, CS emphasised the
importance of giving praise, regardless of
accuracy, to encourage and motivate

students.

In discussions with the participants, the

issue of correctness was raised by a
Japanese elementary school teacher. We,
the native English speakers, did not
consider accuracy or correctness an issue
of importance when introducing English
as a foreign language to elementary
school students, especially when the
primary objective is to endow students
with skills.

Constant correction can be an extremely

listening and speaking
demotivating experience, and I am sure

most people can recall a personal

experience of a  teacher  being
over-zealous with corrections, leading to
their disenchantment with a subject, or
dropping out of a course. Also, consider
the example of: "Tomorrow, I go airport,
my brother meet." We are in no doubt
that, tomorrow, the speaker is going to
the airport to meet her/his brother. While
the English is most certainly incorrect,
the speaker has communicated the

message perfectly,. Furthermore, as
university educators, we are all familiar
with Japanese college students who
inhibit themselves by focusing on the
grammatical accuracy of a statement,
rather than on whether they have
communicated the content of the message.
Moreover, do people generally speak with
grammatical precision in either English
or Japanese? I think not. In conclusion,
my opinion is that motivate to learn
should take precedence over accuracy.
However, I would add one caveat, that

elementary school students should be



actively encouraged to properly formulate
Who, What, Why, When, Where and How
questions, because In my experience,
inability to do so is a weaknesses of older

students.

In other discussions, CS was concerned
that the content of the online material
she was recommending would be too
'voung' for Japanese fifth and sixth
graders as it was generally aimed at
younger learners. I would volunteer that
the concerns are probably overdone, as
Japanese elementary school children are
more maive' and less self-conscious than
their European counterparts. In any case,
teachers will choose to work with the
which

comfortable with, and the choice of those

materials they are most
materials usually follows a pattern of
trial and adaptation. Thus, a large
volume of resources to choose from and

adapt is of great benefit.

Meeting elementary school teachers and
sharing experiences in teaching English
was, from a personal perspective, a
refreshing and invigorating experience.
Especially, when trying to create
purposeful learning environments for
adult students, it is easy to ignore or
overlook techniques which work for
which
adaptation might also be effective for

adult students. I would like to think that

young learners, after content

the elementary school teachers who

attended the seminars found the seminar
content and the opportunity to exchange
ideas outside of work a positive
experience, not only in terms of ideas, but

also in terms of motivation.



Tips and Theories for Teaching English for Japanese Teachers

In late January, Kenritsu University

invited Yamanashi elementary school
teachers to attend a series of seminars
and workshops on teaching English to
their classes. Professor Takano of
Kenritsu University invited Ms Christine
Stone from York University to give these
lectures. Teachers attending the lecture
do teach English or will teach English in
the near future, and this short course
provided them with ideas and tools for
use in their classes. The teachers, for
whom the lectures were intended, came
with various levels of confidence in their
own English and their abilities to teach a
foreign language. Over the course of 3
days, Ms Stone taught and suggested
devices to create lively classrooms and

instill confidence in the teachers.

Many of the attendees had a good level of
spoken English and were looking forward
to the opportunity to use a language they
had enjoyed while studying at University.
However, some others who, perhaps,
represent the majority of elementary
school teachers in dJapan had no
confidence in their English abilities (Eigo

nigate...) and viewed the plan as a major

Orla Rylands
Lecturer, YPU

ordeal designed to eat away at their
already limited time as a teacher. It was
this group of people that Ms Stone
encouraged and listened to as they voiced
their worries about teaching a language
they barely remembered and, in some

cases, had never really liked.

I also attended the sessions with 2 other
teachers from Kenritstu University.
Interesting, informative and lively, these
lectures helped me to refresh and rethink
my method of teaching. After a 20 year
career in the Japanese schools system,
mostly as a parent but with some
experience teaching in kindergarten and
junior high school, I welcome the idea of
English  to

introducing elementary

schools. However, there is one point on
which I disagree with the way the Board
of Education is planning to introduce
English to elementary students. In
Japan elementary school teachers are
extremely dedicated and very overworked.
They teach multiple subjects to large
classes from 8.40 until 3.00 every day.
The wonderful days of western summer

school holidays, when the school gate is

locked from June until September, are



mere dreams for them. Japanese
teachers are tied to the school with rabbit

feeding duty, pool days or even watering

the rice plants, planted as a school project.

They work hard giving back the best of
what they studied to their students.
This was never supposed to be classes on
English. This is a transition period and
in the future teachers will be trained to
teach English. However, the teachers in
this transition time need help and the
Board of Education is not helping by
telling the teachers that they can only
teach ‘Speaking’.

According to Tudor Parsons of York
University when discussing Talk for
Writing “Children lay down memories
in a different way to speaking and this
approach not only allows children to
speak for longer in one go, but also to
prepare the way for real written work
later in their learning lives”. Ms Stone
told us that in Britain, it was discovered
that boys were less likely to enjoy and
excel at writing than girls and she
discussed the concerted effort that
British teachers have made to bring boys
She used

these results and ideas as a basis for her

back into the writing fold.
workshops.  Telling us how we use
different senses evenly while learning
including auditory, visual and
kinaesthetic senses, young learners tend
toward kinaesthetic learning and prefer

stand-up activities and movement in the

classroom. One aspect of kinaesthetic
learning is writing and young learners
also like to write things down and in this
They

also like to be clear about what they will

way internalise the new words.
be learning. Although it is deemed
preferable to teach the fours skills of
language learning Listening, Speaking,
Reading and Writing separately in an
active classroom these skills overlap and
a holistic approach benefits students.
Fifth and sixth graders are already adept
in their own language and motivated to
their skills and

calligraphy, using active imaginations to

improve writing

tell stories. It must seem strange to
them that they must adopt a more
childish attitude to

Meaningless songs and archane language

learn English.

are not helpful to either the teacher or
the students. Songs and games are a
very important part of language learning
but not at the expense of reading and
As Ms Stone told us many
should

meaningful and purposeful.

writing.

times, classes always be

There are many ways in which a
proficient teacher with untried and
limited English skills can teach English
as well as a native English speaker.
With minimal initial preparation of wall
charts, calendars, pictures of food and
festivals, national

maps, seasonal

holidays in different countries, the

teacher can create a ‘Foreign World’ on



their own walls. At the beginning of the
term students should learn the general
classroom language and it should be
repeated until it becomes natural (and it
will) ‘Stand up’, ‘Sit down’, ‘Please take
one and pass them down’ (good for a plate
of fried chicken at the dinner table too)
and all the other daily phrases. We
native teachers of English have a myriad
of accents and ways of pronunciation, so
accent should NEVER be a worry for
teachers at this early stage. The
students will not recognise if the teacher
speaks British English or if she has a
Dublin accent or if it has a flavour of
Yamanashi ben, students will have many
years to perfect their accent of choice as
they grow older. A young African
American man told the story of how his
mother had strictly supervised his
nightly reading and writing homework

every night. He only discovered many

years later that she could neither read
nor write! When students move on to
junior high school they discover that the
cute games and silly songs of English
have endless

class morphed into

struggles with verbs, grammar and

writing structured sentences. Junior
high school teachers would welcome a
change and would benefit from students
of English

writing already taught in elementary

knowing the rudiments

school.

Every time we teach we learn something
back in return. The wonderful and
resourceful elementary school teachers in
Japan will find the confidence to teach
English and may also discover the joys of
English and one day the phrase ‘Eigo

Nigate’ will become extinct in Japan.
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Should English be Taught in Elementary School?

It is widely believed that starting to learn
something earlier is advantageous in
mastering it quicker. This is said to be
also true for language learning, and so
more and more countries are starting
foreign language education at an early
their school

stage of elementary

programs.

Against such a world trend, Japan had,
for a long time, adhered to its traditional
policy of starting its foreign language
education at 7th grade, but recently the
education ministry finally changed its
long-standing policy and started teaching
English to 5th and 6th graders as well.
Although I am basically in support of this
change, I will here present some evidence
to show that teaching English once or
twice a week in a classroom environment
is less helpful, citing the data from my

earlier studies.

About a decade ago, I conducted some
extensive researches on whether what is
often called the critical period hypothesis
is on the right track, using adult learners
of English who had started learning it at

different ages. The controversial critical

Hiroshi Yamashita
Associate Professor, YPU

period hypothesis claims that unless we
start language learning during a limited
period of time in our childhood, we can
never master it fully. Although it is
extremely difficult and immoral to test
the validity of this hypothesis using the
first language, we can easily plan an

experiment if we use foreign languages as

items to be tested.

In order to see whether it is the age at
which one had started learning English
or the learning environment that plays a
more important role in language learning,
I divided my students into the following

four groups.

Group A
Those who had started learning English
after entering junior high school(at the

age of thirteen).

Group B

Those who had started learning English
earlier in Japan at a cram school or at a
They had started

learning English before the age of ten and

language school.

had classes only once or twice a week.



Group C

Returnees from countries where English
is mainly used. All the students in this
group had started English before ten at
the latest.

Group D

Those who had started English after
entering junior high school in Japan but
had spent at least three years in a
country where English is mainly used as

students.

(Please be noted that English was not
taught at elementary level at the time of
these researches. ) I sent out to them a
sheet of paper printed with as many as
sixty to seventy English sentences and
asked them to judge whether each of
them was grammatical or not. The
sentences included, among many others,
grammatical sentences involving
wh-movement, as well as those violating
Subjacency or ECP. The following are
only some of the types of sentences used

in the tests.

(Samples of grammatical sentences)

What did he see? /What happened?
/When did you see it? /Who do you think
Mary saw? / Who do you think that Mary
saw? /Who do you think saw Mary? /
Where do you think Mary bought the car?
/ Where do you think that Mary bought

the car?

(Samples of ill-formed sentences violating
Subjacency)

What do you wonder whether Tom bought
at the store? /What do you believe the

claim that he witnessed?

(A sample of a sentence violating ECP)
(ungrammatical)

Who do you think that came?

Note here that although Japanese, the
mother language of my students, also has
wh-questions, it lacks wh-movement, so it
is difficult for them to judge these
sentences using their knowledge of the
first language: ie., Japanese.
Ungrammatical sentences are especially
useful in testing one’s linguistic intuition,
as such sentences are never encountered

unless he or she takes a course in

linguistics.

The results were amazing. They showed
that those in Group C and D did equally
well, whereas the average scores for those
in the remaining two groups were equally
What this suggests is that it is not
rather the

poor.
the age but learning
environment that plays a central role in
language learning. All those in Group C
and D had learned English in an
environment where the language is used,
while those in the other two groups

lacked such a chance.



I still believe there are many advantages week in a classroom environment is far
for starting things early and English is no from being sufficient, no matter how
exception. But it is clear that teaching a young the pupils may be.

foreign language only once or twice a
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The Importance of Intrinsic Motivation in Japanese Elementary School English

Programs

The importance of fostering motivation in
second language learning is a vital aspect
needed in any foreign language program
or curricula (Brown, 1990; Dérnyei, 1994),
but how to do it well, where its focus
should be directed and what type of
motivation is most necessary are not
always immediately evident. Recently
Japanese elementary schools, through
directives from the Japanese Ministry of
English

language education to their curricula. As

Education, are including
a result, teachers are faced with the
challenge of including English language
instruction though many have
experienced no formal training in foreign
instruction, and lack the

needed to be

language
necessary confidence
successful in this task. The aim of this
how intrinsic

report 1s to discuss

motivation of students, teachers and
administrators is vital to the success of
Japanese Elementary School English

programs.

kinds of
that 1s

There are two intrinsic

motivation needed in the
classroom. The first is Second Language

Learning Intrinsic Motivation that is

Kevin C. Browne
Associate Professor, YPU

defined as, “enjoyment of learning a
second or foreign language for its own
sake without any external coercion or
pressure” (Wu, 2003: 502), which focuses
on student motivation, and second is
Second or Foreign Language Teaching
Intrinsic Motivation, which derives from

teachers’ experiences of satisfaction and

pride through student success and
achievement regardless of extrinsic
elements (Latham, 1998.) Student

motivation is more often the subject of
discussion and planning by
administrators and by teachers when
preparing lessons or curricula, and is
worth some discussion here, but
increasing motivation in teachers needs
at least equal attention by administrators
and teachers themselves when
developing and implementing English

programs.

Since many Japanese Elementary School
teachers lack formal training in English
language education, low confidence is a
major concern and hindrance to intrinsic
motivation. Prior to this directive, formal

English language education did not begin



until Junior High School where English

teachers  have teaching
English

education. English has been thrust upon

degrees
specializing in Language

elementary school teachers with no

extrinsic motivators like bonuses or
additional pay for including its
instruction. This means that success in
the classroom relies almost completely on
teachers seeking the intrinsic benefits of
the experience with their students, and to
do so effectively they require additional
training. In order to empower teachers
with the

confidence and necessary

motivation to function as effective
English teachers, adequate and regular
English

language teachers and academics is a

training by  professional
must, as well as providing the necessary
materials and resources to administer a
program. It is not enough to admit,
include or demand that English language
education in Japan should begin at the
Elementary School level, but guarantee
that any such program be organized and
administered effectively to address the
needs of all parties involved. Since
specialized training is lacking among
teachers, administrators must give more
consideration to the teachers first if any
hope of success is to be experienced.

motivation  for  students

with the attitude and

Intrinsic
originates
motivation the teacher brings to the

classroom. If a teacher feels the task is a

burden, unnecessary or otherwise not
constructive the student will probably
acquire the attitude and level of
motivation toward English language
learning that the teacher brings to the
class. Without a motivated teacher there
will probably not be motivated students;
therefore, one unmotivated teacher can
hundreds of

unmotivated students, and vise versa.

create potentially

As teachers’ motivation can affect student
motivation, so too must administrators
use careful consideration of their role in
English language education at their
schools (Raffini, 1996.) Teachers require
very clear objectives and goals that are
reasonable and possible within the
appointed amount of time allocated
toward English language instruction
from administrators. If, for example,
students are given less than one hour of
English language instruction per week
the goals and expected outcomes from the
students must be clear, practical and
accomplishable for the teachers. If the
expected goals are neither reasonable to
accomplish nor clear to the teachers, they
are likely to experience feelings of failure
and reduced motivation. Teachers’
Intrinsic motivation is dependent on
seeing positive results of their efforts
reflected in their students’ abilities. For
this reason, it 1s also wvital that

elementary school administrators

overseeing or directing English language



programs also receive guidance and
training in second or foreign language
education from professional educators

and academics.

Alack of intrinsic motivation by students,
teachers or administrators can seriously
reduce the chances of success in any
foreign language-learning situation. If
administrators are not practical in their
requests setting reasonable goals of the
teachers, and do not provide teachers
with the necessary training and skills
they require to teach English with
confidence and enthusiasm, the end
result will be unmotivated students. At
the elementary school level the only
practical type of motivation anyone can
expect from students is intrinsic
motivation - the joy of learning another
language for its own sake. Professional
training for teachers and administrators
is necessary to foster and spread intrinsic
English

Japanese

motivation  for language

education in elementary

schools.
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Games and Activities

(You can ‘google’ most of these activities for instructions)

1. When is your birthday? - (months)
- children must ask each other which month their birthday is, and stand in the

correct order.
- this can be done for other topics: age, height, etc

2. Make your own ‘Spinner’ — (colours, months,

irregular verbs etc)
- cut two circles, one with a space. Join together with butterfly clip

3. Hot Seat
4. ‘Find someone who...’
5. Word Association

6. ‘Snap’ — use words like big/pig, wood/good, small/smell to make it more
difficult. What else can it be used for?

7. WhY? Where? Who? — cards with ‘Wh' questions, to find other

card with answer. Use current topic for consolidation.
8. Word Bingo — use also for letters, clock times etc

9. Face-to-face — pair face each other. Person in centre gives
commands eg. Stand back to back, touch your toes, touch your partner’s nose
(102)

10. Simon SaYs... put your hands in the air, etc

11. Circle the right number — two teams. First to circle the correct
number/ time etc



12. Objects onatr ay — memory game. Take one object away. Which
is it?

13. | spy with my little eye / 1,2,3 | can
see....something beginning with....

14. Sport, animal, name, food. — specified letter, teams. First to
et all four.

15. Board games — (any grammar focus)
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Games and Activities

Useful classroom resources for very

young language learners
@Crayons, paper etc. for drawing

@Age-aPpropriafe storybooks ©@Picture cards for sequencing, matching
®Dressmg-up bax Phonics schemes
g?nger OE d9'°"e Pt:pp.?s ©Big cardboard boxes for making TV set,
amera (disposable if necessary,
digital fos;'p reference) i puppet theatre efc.
9 P @Packs of cards - pairs of pictures (and/or

OPicture dicﬁongr‘y for children words) can be stuck on the cards to make
©Real or toy objects such as doll's tea set, model cars Snap game

etc., ?ff I:;?II, b;;lcs;uc ;rulfs, velgefables, food items etc. OFile of pictures from magazines,
OVisually-based educational games catalogues etec.

©Tape r-ec:;r'd:r‘ ©Big classroom scrapbooks for making up
©Songs and rhymes class story books etc.

©Charts, for example those associated
with English reading schemes - nature,
seasons etc.

Myself

NOTE: The theme Myself will be fundamental for many other areas of language
development as this is the most concrete basis upon which young children can understand
their learning environment. In addition to activities under the heading Myself , further
examples include what I like to eat, what I did yesterday, news, my favourite clothes, what
I wear for different weather, the animals I like etc.

1

Objective: Learning to answer ‘What is your name?’

This game can be used as a ‘warm up’ to review any vocabulary that has been
previously learnt, e.g. clothes, food, weather etc.

Method:

@Children stand around teacher so that they can catch a soft ball

@Teacher throws ball slowly to each child asking ‘What is your name?'

@Child replies with name only or may say 'my name is ...

If reviewing vocabulary, teacher holds up a picture/flashcard/object then throws the soft
ball saying, ‘What is this?' Child replies, It'sa ...

For older children, they can throw the ball to one another and ask the question; if reviewing
vocabulary, put the cards in the centre of the circle and each child chooses a card to hold
up before throwing the ball.



Objective: Learning to describe the family with the vocabulary for different members
of the family

Method:

©Each child draws a picture of his/her family group

©Introduce idea of size and opposites 'big and small' - Mummy/Daddy is bigand __ is small.
@Teacher labels the people in the picture with Me, sister, brother, Mummy, Daddy etc.
@Teacher counts, with the child, the number of people in the family

3

Objective: Learning the parts of the body, some items of clothing and colours,

counting one and two

Method:

©Each child lies on 'butcher's paper’ and teacher draws an outline of the child on the paper.

@Child (with teacher's help) draws in and colours hair, eyes, nose, mouth, clothing and shoes

@Child learns words for colours - my eyes are brown, clothing - my trousers are blue, numbers -
I have two arms/shoes (It may be helpful to have a mirror in the classroom!)

4

Objective: Getting children to talk about one another, using all the vocabulary that

they have learnt about the family, food, activities etc.

Method:

©Take a picture of each child and put these pictures on a poster with the child's name written
below

@For older children, put them on a map of the world with a tape or ribbon connecting the child
to the country of origin of the family.

DGet each child to describe another in the group. This is her/his family comes from

. He/she has brown hair and blue eyes, he/she has one brother and one sister ,

he/she likes going to the shops etc.

@Children can prompt one another and correct the information.

5

Objective: To introduce the concept of common celebration when a child in the group
has a birthday.

This process involves:

@Learning some days of the week,

@Counting up to the age of the child,

@Specifying colours to make a card,

OTalking about food for a party,

©Reading a story about a birthday,

@Talking about how different children celebrate in their families

The preparation for a birthday, or any other festival such as Halloween, Christmas, Easter
etc. takes several classes and becomes more like a project. This model can also be used for
Seasons, holidays and festivals.

6



Sit down when you hear it!

This game is intended to get children to listen carefully for the words that they already

know.

Method:

@ Draw up a list of words that are probably unknown to the children

@ Beside this put a list of words that they have learnt recently. They should relate to a
particular theme, for example words to do with the family, words for colours, words for
numbers etc.

@ Tell the children to listen only for the thematic words - e.g. Listen out carefully for any
‘colour’ word .

@ The children move around slowly or stand still

© When they hear one of the words they do not say anything but must sit down quietly

© If the group is small, they may tend to copy one another. In this case make them stand ina
circle with their backs to one another so that they cannot see what the others are doing.

Moving on the spot!
In this game children follow instructions which use the vocabulary for parts of the body.
They do not need to move around the classroom although, if this is possible, teacher can
add more instructions.
Method:
@ Children stand in front of teacher and follow the teacher's verbal instructions and actions
@ Instructions include:

- Shake one hand (two hands), your head

- Close your eyes

- Touch - your head, nose, hand, feet, leg

- Sit down

- Put your hands up/down

- Open your eyes
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